By the time children are 8 years of age, their attitudes, values, identities and beliefs are shaped and becoming solidly formed. Early childhood educators are uniquely positioned in children's lives to promote positive values, beliefs and to foster authentic appreciation of difference. This important work is challenged by a discourse in wider society, based on fears of certain groups of people linked to extremism and terrorism. Recent policy and law changes in England, requires teachers to be gatekeepers and report concerns to authorities. Contextual Discourse Analysis (CDA) was used as the methodology to identify themes within the policy and curriculum documents reviewed in paper. This paper presents a case for early childhood academics and educators to consider a rationale for how they can promote values of tolerance and compassion and highlight and celebrate a range of religious and cultural traditions, and in order to promote a deeper respect and understanding.
These comments concur with McCully and Clarke's (2016) analysis that Northern Ireland's response to FBV is "distinctively tangential, involving little association with national security and Islamism as framed by the Prevent Strategy" (p. 354). Possibly the difference in approach taken by the British government is because the IRA had a clear leadership structure which could be negotiated with, including to enforce the 1998 Good Friday Agreement. It probably helped that the goals of the IRA were clearly articulated and finite, unlike the diffuse visions pursued by ISIS, and they usually preferred military rather than civilian targets. Arguably though, the IRA may have been treated differently simply because they were Christian in nature and white in appearance rather than being Islamic and Middle Eastern.
Such a view however, ignores the concrete realities (largely unknown to the English public), of how the British government actually responded to the IRA for three decades. Catholic residents of Northern Ireland would probably argue that the routine stop and searches, cordons of entire suburbs and house to house searches (often at night), use of water cannons and rubber bullets on demonstrations, bans on broadcasts by nationalist politicians etc. were far more intrusive than current measures taken against the Islamic communities in Great Britain.
Contextual Discourse Analysis
Contextual Discourse Analysis (CDA) was the method used to identify themes within the policy and curriculum documents reviewed for this paper. The following documents were analysed as part of this review: The following research questions were used to shape the exploration of the discourse embedded in the policy documents and an examination of the current related literature. The policy documents were analysed to explore the questions above, identify how the themes presented in the conceptual framework for this paper (Diagram 1). Drawing on McMillan and McConnell (2015) , Ozga (1987) , Taylor (1997) and Fairclough (2000) this method allowed for a multi-layered analysis and critical interrogation of the policy documents. The initial step, included an appreciation of the context in which the documents were written. Following this consideration was given to the difference versions of the policies and their evolution over time. In particular, the Prevent Strategy has three incarnations with a noticeable qualitative change between the first and third versions, which appears fueled by the external context.
Examples drawn from the policy analysis are presented in this paper and were triangulated with a review of the literature. the inequality it entrenched. The poorest students overwhelmingly attended the weakest schools. And as children made their way through the education system in England, the gap between rich and poor widened." Gove (2014a) It appears that for Gove, education consists of the transmission of large amounts of propositional information (e.g. multiplication tables and monarchs of England), which the British child is expected to attain mastery of within a finite period and to an arbitrary standard.
"I think there are certain core subjects where we should give parents a clear understand of the knowledge children are expected to have -English, maths and science, certainly -but I think we should then have a debate about which additional subjects we mandate from the centre and then after that you free it up." Gove (2014b) In a speech to the Conservative Party in 2010 Gove stated that Britain's poor educational outcomes were the result of :
"..those educational theorists who have argued that teachers shouldn't think they have the authority to instruct -they shouldn't be doing anything so old-fashioned as passing on knowledge, requiring children to work hard, or immersing them in anything like dates in history or times tables in mathematics." Moreover, Booth (1983) and Archer (2000) discuss how politicians at both national and municipal levels have often explicitly equated Britishness with Anglicanism and sponsored (or at least tolerated), periodic 'Church and King' riots against other religious groups as a means of cementing particular forms of public unity.
During the period 1870-1919 mass compulsory education in most countries, but especially Britain sought to create a standard type of nationalist citizen through schooling, and religious /moral education played a key role in this process, Hendrick (1997) . Such education aimed to provide "a childhood for everyone, even if it meant squeezing some of them into the mould." Sommerville (1982) This is not to suggest that religious / moral education is inherently bad. Indeed, Vermeer (2010) argued that RE in the curriculum of a liberal democracy may have "great civic value" with regard to promoting social cohesion, supporting positive identity formation and equipping children and young people with critical and reflective skills. It was suggested by Rymarz (2013) that RE should aid the "development of insights, principles, beliefs, attitudes and values, which guide and motivate". In the same way that people can learn about fanatical and extreme religious behaviours, there is also the same opportunity for RE to teach peace, tolerance, dignity, compassion, fairness and justice.
The RE curriculum (2013) for schooling in England aims to:
 Investigate religions and worldviews through varied experiences, approach and disciplines;
 Reflect on and express their own ideas and the ideas of others with increasing creativity and clarity  Become increasingly able to respond to religions, worldviews in an informed, rational and insightful way (p. 10 ).
In addition to the RE requirements, schools in England are required by law to promote the Spiritual, Moral, Social, and Cultural development of children (Education Act, 2002, Section 78). RE must be taught and children should be involved in collective worship (by which Anglican Christianity is implied), and learn about community membership and appreciating different faiths and beliefs. At the same time, the role of religion and culture in family life is changing and the pluralism and multiplicity of religious beliefs enrich the tapestry of life and culture in modern Britain. With this in mind, there are many challenges for teachers of RE and in particular the RE of very young children.
Beyond the curriculum documents, Watson (2007) argues that children and young people learning about morality from non-Christian perspectives can allow school to maintain their statutory responsibility to education children spiritually and morally. Discussion of ethical dilemmas, may allow for a deeper and richer debate away from traditional Christian values. A variety of pedagogical approaches may also be employed to engage students in learning RE.
For example, Rymarz (2013) suggests that there is room for direct instruction in RE as this pedagogical approach which is non-catechetical can provide scaffolding and support for students' learning through a process step by step. It is therefore interesting that these evolutions of government policy documents so freely use terms such as 'Rule of Law' without troubling to define them. This failure throws us back on the famous definition provided by Dicey (1885) that it is based on three principles. Firstly, that legal duties, and the liability to punishment of all citizens, is determined by the ordinary (regular) law and not by any arbitrary official fiat, government decree, or non-specific discretionary-powers. Secondly, that any disputes between citizens and government officials should be determined by the ordinary courts applying ordinary law. Finally that the fundamental rights of citizens such as freedom of the person, freedom of association, and freedom of speech derive from the natural law, and do not depend upon any abstract constitutional concepts, declarations, or guarantees offered by a government. Fuller (1964) argued that to qualify as a legal system rather than merely a governmental regime, any system of laws enacted by a particular government must be directed toward maximising the opportunities for individuals to pursue a life of their choosing. With these ideas in mind, the exclusion of freedom of speech and equality of opportunity from the later incarnations of the PREVENT Strategy are a worrying occurrence.
Citizenship, Fundamental British Values, Prevent and the EYFS

Religion, Radicalization and Racism
The three 'R's of the 21 st century are religion, radicalization and racism. In modern western societies, there is a challenge for governments to manage diversity and promote harmony. For example, Peterson and Bentley (2016) highlighted that in the Australian context, 'securitisation', counterterrorism, home grown terrorists as a discourse are shaping the debates about citizenship and values. This is a significant shift from the previous discourse that valued multiculturalism and diversity. Similarly in the UK, Shain (2013) remarked that the approach to managing diversity has altered. Namely, through different policy approaches each embedded in its own ideological assumptions. For example, assimilation, integration and multiculturalism view diversity and inclusion in society through varied mechanisms (Shain, 2013) . In 2010, the Coalition government in the UK promoted an 'integrated' approach as the means to manage ethnic diversity.
In times of difficulty, people look for someone to blame. When an act of 'terrorism' occurs, more often than not it is linked to 'religious' ideology. Shain (2013) cites the example following the 7/7 bombing London of the enemy within.
Muslim young men were identified as the perpetrators, named as extremists equals terror therefore Islam is to blame and linked to the wider Muslim community.
It could be argued that communities, provide a place in which values and attitudes are formed. These communities can also shun extremism rather than condone it. Shain (2013) suggests that the link between ethnic communities and terrorism, is more complex than is presented in the media. Educators have through the Prevent Strategy been placed into a 'policing' and surveillance role and part of the mechanism implemented by the state to identify children at risk of radicalisation (Stanley and Guru, 2015) . The Prevent strategy is a "pre-emptive, increasingly coercive, punitive state approach…. Justified through a 'security discourse… implicated education professionals in the surveillance and containment of 'problem' ethnic minority students" (Shain, 2013, p. 75) The UK Government defines extremism as: If the PREVENT strategy is to make a meaningful difference to social cohesion rather than further stigmatise visibly different minority groups then the threat presented by homegrown nationalist groups must be included in any educational efforts.
Can babies and young children really be at risk of radicalization?
The recent introduction of the Prevent Duty into all schools and childcare providers in England, means that those adults working with children under five years of age are required by law to promote British values, be on the look-out for evidence of radicalization and duly report it to authorities, and use the learning and development guidance in the EYFS to support children's development in personal, social and emotional development and understanding of the world. There are some guidelines for educators about what teachers should be aware of, and in particular circumstances that may see children are at risk. In the same way, educators and teachers are vigilant about safeguarding concerns for children, radicalization is viewed as another area teachers should have heightened awareness.
There is a statutory requirement under the Counter Terrorism and Security Act (2015) that states that "to have due regard to the need to prevent people from being drawn into terrorism." The Prevent Duty is inspected as part of the OFSTED inspection framework.
There is an increasing body of research suggesting that a very small percentage of the population are at risk of radicalization. Attempts to profile such individuals at risk of joining extremist organisations, suggest that a number of factors converge. Where young people feel isolated, disconnected from family and community, are mesmerized by a charismatic leader, experience marginalization, discrimination and abuse may be contributing factors (Shain, 2013) . In addition, faith, identity, finding belonging in a social network, excitement, youthful rebellion and rejection of family values, low self-esteem, adventure, a grievance triggered by racism and discrimination, enhancing self-esteem, and seeking a 'father- figure' . In addition to those factors above the Prevent Strategy (2008) 
Shaping young children's attitudes, values, identities and beliefs
The first eight years of life provide an opportunity for children's attitudes, values and identities and beliefs to be formed. Through interactions with others, young children learn about friendship, compassion and these opportunities create spaces for dialogue. Ipgrave (2008) suggests that play provides a space for children to have intercultural encounters which can be positive and allow for productive dialogue about diversity and difference. The
Curriculum Framework for Religious Education in England (2013) recommends that through "special people, books, times, places and objects and by visiting places of worship", these experiences allow children to be exposed to a range of religions and perspectives. It is recommended that educators working with young children use appropriate pedagogical approaches to introduce children to words and concepts that support an exploration of faith and beliefs, and support children's curiosity as they explore the world they live in. These In the Early Years teachers can give positive messages to children about people's views, customs, and religions that are celebrated and respected. Early Years staff are well placed to teach tolerant values during sensitive and formative years (Weale, 2016) .
Interactions that occur daily in classrooms also provide opportunities for children to learn positive ways of appreciating diversity. Vincent, Neal and Iqbal (2016) suggest that adults working with young children are in position to work with children to explore 'power' in relationships and to support children's engagement and negotiation of the complexity and diversity of relationships. Children learn socially and emotionally through relationships and the development of empathy and the perspectives of others is critical in fostering respect and tolerance.
A further consideration about the EYFS, is the opportunity is allows educators to support the three states of childhood: being, belonging and becoming. Meehan (2011) described these states in relation to RE in the early years.
Being is "a time to be, to seek and make meaning of the world"-children's awe and wonder, environment, space and time, curiosity, imagination, confidence, creativity and enthusiasm.
Becoming is a change process related to learning and development, leading towards full participation-community of knowers, children's identities, knowledge and understandings, capacities and skills.
Belonging is "knowing where and with whom you belong" shapes who children are and who they become, connected ness with self and others.
By recognizing these states and enabling children space and time to explore this adopting a dispositional framework to supporting children's learning about religion, tolerance and diversity; Hyde (2010) proposes that learning is more than the acquisition of knowledge, skills and abilities. Hyde drew on Claxton (2008) to describe learning in the early years as attention to the immediate experience, with a 'sensitivity' to the relationship between emotion and learning. This approach moves away from a competence and outcomes focused model and supports children's capability rather than ability or attainment. A dispositional framework assumes that the learner is "ready, willing and able" to participate in learning (Claxton and Carr, 2004, p. 87) .  Creating space and time for children to express themselves through play, creativity in the arts, through construction, alone or with others as they tackle some of the 'big questions' they are exploring about religion, faith, beliefs, morality and culture  Create opportunities for children to make discoveries, to ask questions about themselves, their lives, right and wrong, good and bad and all the points between the dichotomies society presents  Provide a range of 'resources' for children to use to communicate their ideas that are more than words, non-verbal, kinesthetic, and other expressions of their identity and learning about religion and culture  Creating opportunities for children to 'be, belong and become' as individuals, citizens and members of communities Taking responsibility  Taking action that matters  Thinking the learning through into action  Owning the learning  Empower/commitment to a sense of justice  Making a difference for good  Provide opportunities for children to advocate and articulate their learning about religion and culture using a range of media  Use pedagogical documentation to showcase children's learning in order to give value to children's words, ideas and actions
Conclusion
Early Childhood Educators are well placed in their work with young children to promote positive values and beliefs which give rise to greater social inclusion and cohesion. Religious Education in early childhood lays the foundation for later learning, but the EYFS does not explicitly address RE or Spiritual, Moral, Social and Cultural education or Citizenship. The EYFS instead takes a broad approach such as providing guidance to early childhood educators about Personal, Social and Emotional Development in young children with a focus on making relationships, self -confidence and self-awareness, and managing feelings and behaviour. In the specific area of learning, "Understanding the World", people and communities and the world are two areas described for young children to engage with. If education is critical in preventing children from radicalization and extremism, then the early years are a critical period for beginning the education for diversity and tolerance which are central to the PREVENT strategy (Shain, 2013) . The mainstream versions of most religious traditions centre on respect, tolerance, living harmoniously and appreciating diversity.
Arguably though both Christianity and Islam have significant historical and contemporary emphasis on proselytization and a binary view of the destiny of the human race. There is a space in the early childhood education for RE and for beginning to explore similarities and differences between value systems and beliefs within a context which fosters an appreciation of those differing perspectives. The adoption of a proactive approach to working with children to engender pro-social attitudes and behaviours in the early years of life, may remove the need for a reactive, statutory and policing approach that the PREVENT Duty (2015) implies.
The current versions of Fundamental British Values pursue uncontroversial concepts like democracy, rule of law, individual liberty and mutual respect as paramount. These are clearly important foundations, but the exclusion of more contestable issues like equality, right to live free from persecution and freedom of speech and the rejection and condemnation of violent extremism potentially fails to recognize the complexity of paths toward radicalization. In doing so it ignores socio-economic as well as cultural challenges to social harmony and the impact of marginalisation on individuals who may then become vulnerable to seeking affiliation with extremists (whether they be linked to political, religious or social groups).
